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	During the outbreak of Covid-19 pandemic, students and teachers had to carry out academic activities via online learning management system. Recently the threat of Covid-19 has receded and schools immediately carry out full face-to-face learning. The present study observed high school students’ perception towards the shifts of English learning from blended learning to off- line learning. The data of the research was obtained through questionnaire and interviews from 286 students in Central Java Indonesia. The results reveals some pros and cons towards off-line learning.  In general, students who have accostumed to on-line learning find off-line learning is time consuming and burdensome, however most of them state that off-line learning is fun, more interesting, and effective. Importantly, they could meet their classmates and teachers in persons again.
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INTRODUCTION
At end of 2019, Corona virus spread around the globe with the horrified impact on many sectors disrupting global economy (Thompson, 2020), affecting tremendously on people well-being (Banks et al., 2020), and education sectors (Haiyudi and Art-In, 2021; Islam and Habib, 2022; Tripathi and Amann, 2020). Considering the high risk of spreading Covid-19, education sectors around the globe were forced to close (Toquero, 2020). The closures to education institutions in many different countries occurred in massive sequences to prevent the spread of the Covid-19 virus and to reduce the number of cases. Responding to the Covid-19 pandemic, Indonesia government under the command of the Indonesian Ministry of Education ordered education institutions to close physical schools and campuses nationaly effective on March 23, 2020 and to implement online-learning modes. During the Covid-19 pandemic, teaching and learning at schools and universities had to obey the Indonesia government regulations in which they had to conduct or implement online learning safely. 
Of course, the shift from traditional classrooms to online learning resulted in disruption in the teaching and learning processes. In one hand, most Indonesian students were not ready with reliable and affordable internet access, on the other hand teachers, commonly over 45 years old, were struggling to implement online learning systems (Bestiantono, Agustina, and Cheng, 2020). This bewilderment became parents’ apprehension too and in turns this required their comprehensive roles in educating their children (Ratih et al, 2021). The application of full online learning rose several problems for students and teachers and this made many schools to initiate combining online and offline meetings under strict rules commonly known as blended learning (Pardede, 2012).
Blended learning combines traditional learning and technology-based learning methods. Classical learning methods emphasize direct interaction between teachers and students in the classroom. Meanwhile, technology-based learning methods rely on the use of technology to facilitate teaching and learning activities that take place between teachers and students without direct meetings. They use of online media or learning management systems such as google classroom, zoom meeting, Open Learning and many others. Throne (2003) asserts that blended learning can be the learning style for the students nowadays that could enrich the learning experience since they can access the unlimited sources from internet with still having teachers’ supervision through face to face learning. Blended learning is believed to enable students to be more actively involved in English learning to improve their language skills and it is allegedly the right way to respond to today’s digital era. Of course, blended learning requires teachers to be creative in providing learning activities that would help students to actively involved in the online learning.
Recently, the threats of the Covid-19 pandemic have gradually begun to disperse marked by great reduction of the sufferers. After more than eighteen months of evaluation of the positive impacts of vaccination by the Indonesia Ministry of Education and Culture and the Task Force for the Acceleration of Covid-19 Handling, offline-learning is possible to carry out. The president of Indonesia has instructed to loosen the use of masks yet under strict conditions. Following up on it, schools have to prepare infrastructure for off-line teaching and learning. The new academic year becomes the culmination of academic activities in which all students carry out offline learning as it was before the Covid-19 pandemic. The obvious advantageous of offline classes is that they encourage students to collaborate on projects with other students and help them learn new skills. They become more introverted as a result of online education since they only communicate with other students through online chatting rather than face-to-face interaction. Additionally, offline learning allows teachers to observe their students' responses and behaviour as needed. As a result, no matter how advanced online education becomes, offline learning will continue to play an important role in students’ growth.
Nevertheless, the shifting in learning English from blended to offline learning makes many students to adapt to new circumstance. Many of them must have been comfortable with either online or blended learning, however some others would favour 100% face-to-face learning. Based on the current phenomenon, the research is intended to examine the perception and attitude of students in some vocational schools in Central Java Indonesia. The present study intends to find out more about possible issues that could arise as students go through the shifting from online to offline learning environment and strategies so that teachers and schools could plan some measures to cope with the emerging issues. The study raised two research questions: 
a.	What is high school students’ perception toward the shifting of English learning from blended to off- line or face-to-face learning?
b.	What is their attitude toward the shifting of English learning from blended to off- line or face-to-face learning?
METHODS 
This study was a qualitative study with a case study type that examined the effects of the shifting of English learning from blended to off-line or face-to-face learning. A case study was selected as it could provide more comprehensive insights to investigate complex issues that are anchored in real-life situations. The study was conducted from July to September 2022 and it was participated by 286 students studying in 10 Vocational high schools in Central Java Indonesia. The study explored their perception and attitudes towards the shifts of learning method from blended to offline learning. The data of the students’ perception towards the shifting of English learning from blended to off-line or face-to-face learning was collected through online survey with close-ended questions.  There were 34 questions in the questionnaire, 18 questions elicited their perception towards the shifting of English learning from blended to off-line or face-to-face learning and 16 questions inquired their attitude about the shift. The data of the study were analyzed by describing the frequency of the students’ responses and calculating them in percentages.  Content analysis was employed to analyze the reasons of their preferences towards offline and online learning
FINDINGS AND DISCUSSION
During the pandemic, teachers and students employed many different learning management systems (LMS) in which 4 platforms were commonly used such as google classrom (the commonest), schoology, Whatsapp groups (the second common), and open learning. 
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Figure 1.  Learning Management System ( LMS ) used in learning English during the covid 19 pandemic.
Google Classroom was prefered to other LMS as it is amazingly simple and very easy to use. It provides discussion group in which students and teachers could communicate effectively and effeciently. Moreover, it is a cloud-based system that can be accessed from anywhere as long as they have internet connection and hence they have space for collaboration, sharing tasks, and learning materials. WhatsApp (WA) was initianlly bult for social communication, however during the pandemic  WA groups were set up by teachers and students to become a place of sharing teaching materials, assignments, and many others. In the booming of technological era, WhatsApp provides students and teachers critically a new way of teaching and learning as well as sharing ideas (Rahmadi, 2020).  Our findings confirmed Durriyah and Zuhdi (2018) on studies about the way in which a WhatsApp group are useful as a learning platform. The next sections discuss the perception and attitude of students regarding offline and online learning obtained through online survey.
Table 1. Perception toward the shifting of English learning from blended to off- line learning.
	No 
	Items of perception
	Conventional
(%)
	Online
(%)
	Blended
(%) 

	1
	Preferences over three learning systems
	83
	    3
	      14

	2
	Learning system that gave more understanding
	96
	4
	-

	3
	Learning system that could improve their English
	93
	7
	-

	4
	Learning systems that could help completing assignments
	82
	18
	-

	5
	Learning systems that could help practising English
	95
	5
	-

	6
	Learning systems that provide better instructional materials
	91
	9
	-

	7
	Learning systems that provide better media
	88
	12
	-

	8
	Learning systems that provide better learning atmosphere
	90
	10
	-


The first question asked students’ opinion about whether full online learning, blended (a mixture of offline and online), or conventional learning. The results revealed that  most of them favoured conventional learning and the rest liked to have blended and full online-learning. 
There were some reasons why they preferred conventional learning than full online and blended learning. First, reason pertained their social relationship with classmates. Second reason was that they could understood more the teaching materials and they interracted with the teachers directly. Besides, by direct tutorials, they could asked questions directly when they did not understand what the teacher taught. This was also confirmed by the responses of the second question that asked whether online learning activities or conventional learning activities can help them understood instructional materials better, although some found that online learning was better than online or blended. They also perceived that conventional class could help them improve their English skills better than online class. Despite the fact, some students found that online class was better than offline class as they could find online materials easily.
As they were asked about whether online learning class or conventional learning class could help them complete their English assignments, most of them still found that conventional class was better than online ones. There were some reasons for this. Most of them stated that they could ask teachers when they did not understand the assignments. The second common reason was that they could have discussion with classmates to finish the assignments. The third common reason was that they had clearer instruction what to do with the assignments.  The fourth common reason was that they could focus on doing the assignments or tasks at school.  Nonetheless, there were some students who found online class was convenient with the following reasons. Most of them stated that they had more time to finish the assignments and they could learn from online materials to support the assignments. 
As a foreign language, English should be practised in daily communication. Concerning this, the students had different perception about whether online learning activities or conventional learning activities that could help them practise using their English skills better. Most of them stated that conventional class was better than online class with the following reasons. The commonest reason was that they could understand how to use English better they could help them learn English intensively. The second common reason was that they could practise with English teacher in persons and they had chances to ask questions when they did not understand what to do. The next reason was that they could directly use the language and conventioanl class allowed to practise interractively. The last reason was that they could practise using English with friends.  Nonetheless there were some students who preferred online to offline class with some reasons. First, they could find some examples through online materials. Next, online class made them more confident. 
The next question asked their perception about obtaining better instructional materials. We expected that online class would give them good teaching materials, however most students stated that they could better instructional materials in conventional class. They provided some reasons for this. For example, in conventional class teachers explained the materials in details and they could ask their teachers when they had troubles with the materials. Next reason was that they did not need to find it out by themselves. The other perception was that conventional class provided extensive, interractive, and comprehensive  learning materials. 
Surprisingly, most of them stated that in conventional class the teachers could explain better and used more various teaching techniques. When they were asked about whether full online learning class or conventional class used better and interesting learning media. The responses were also very surprising in that conventional class provided better learning media than online learning. Regarding learning atmosphere, most of them stated that conventional class provided better learning atmosphere than online learning class
Table 2. Attitude toward the shifting of English learning from blended to off- line learning.
	No 
	Items of attitude
	No
(%)
	Yes 
(%)
	No difference
(%) 

	1
	Conventional learning is easy to perform 
	12
	85
	3

	2
	Conventional classrooms provide students with convenient learning process 
	3
	86
	11

	3
	Conventional classrooms enable students to learn English better 
	2
	89
	9

	4
	Conventional classrooms enable students to learn English independently 
	6
	77
	17

	5
	Conventional classrooms enable students to have higher motivation to learn English 
	2
	88
	10

	6
	Conventional classrooms are useful and provide better results 
	2
	91
	7

	7
	Easy technique and methods to learn English 
	1
	92
	7

	8
	Conventional classrooms enable students to effectively develop English skills 
	3
	88
	9

	9
	Conventional classrooms enable students to easily interact with teachers  
	2
	93
	5

	10
	Conventional classrooms enable students to easily interact with classmates 
	2
	91
	7

	11
	Economical 
	5
	84
	11

	12
	Conventional classrooms enable students to do tests and assignments effectively 
	5
	76
	19

	13
	Conventional classrooms enable students to get better English score 
	3
	70
	27

	14
	Conventional classrooms enable students to have more contration to learn Enish
	16
	82 
	12

	15
	With conventional classrooms, students  do not worry about internet issues 
	10
	76
	14

	16
	Conventional classrooms enable students to have good mental health 
	27
	70 
	3



[bookmark: _GoBack]The results of the study showed that the research participants had good perception towards offline and online learning systems, although they mostly favoured offline or conventional class over online class. They perceived that conventional class could help them improve their English skills better than online class as they could help them complete their English assignments, it could help them practise using their English skills better as they could had interraction with their classmates, and importantly they could ask teachers when they had troubles with teaching materials. This confirms Bestiantono, Agustina, and Cheng (2020) who found that learning in traditional classes is more motivating as students could have face-to-face engagement with teachers and and classmates. In conventional class teachers explained the materials in details and they could ask their teachers when they had troubles with the materials. Teachers could explain better and used various teaching techniques in conventional class. In addition, conventional class provided better and interesting learning media and it provided comfortable learning atmosphere. The findings did not agree with the one claimed by previous studies that blended or online learning provided advantageous, effecient, and pleasant learning (e.g., Al-Bataineh, Banikalef, and Albashtawi, 2019; Bestiantono, Agustina, and Cheng, 2020; Eshreteh and Siaj, 2017; Istina, 2017; Ja'ashan and Hassan, 2016; Madarina and Rahman, 2018).  
There could be some reasons why the research participants in this research mostly favoured conventional learning system rather than online or blended learning. The first reason  could be that the students were not independent learners in other words they depended much on the teachers in term of  understanding teaching materials and completing their tasks or assignments. The teachers were the centre of learning and students preffered getting knowledge by spoonfeeding. This is a typical Asian students’ learning mode in which teachers are the centre of knowledge (Biggs, 1997; Rao, 2001). The second reason could be that they are not settled in online learning in which independent, high motivation, and self-descipline are highly required. In addition, unlike traditioanal classrooms, online-learning did not provide them effective learning patterns or structures. Learning that is not well structured could induce boredom, tiredness, and depression (Rahiem, 2021). 

CONCLUSION 
The study concluded that offline learning or traditional classrooms was preferred to online learning. Students who do not possess an independent learning habit tend to favor traditional classrooms rather than blended or full online learning system. This could be because they perceive that conventional class is the center of learning in which they could access and obtain knowledge directly from their teachers with slight efforts. This condition could foster teacher center learning that nowadays it is considered less favorable for developing students’ creativity and developing broader knowledge beyond classroom activities.  
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