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	Different perceptions will affect the success of learning outcomes, namely student perceptions. Thus, it affects student learning motivation. The study aimed to determine the relationship between student perceptions and learning motivation toward blended learning strategies. The research used is a correlational test between student perceptions and learning outcomes with blended learning strategies. The participants in this study were 70 people from two different classes. The BL learning strategy research instruments and student learning motivation include 1) Desire to succeed, 2) Encouragement and needs in learning, 3) Expectations and future goals, and 4) Appreciation of learning. 5) Interesting desires in learning, 6) A Conducive learning environment. The results showed no relationship between student perceptions and learning motivation toward BL learning strategies. Thus, other factors influence student perceptions and learning motivation, such as socioeconomic, family environment, and cultural environment.
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INTRODUCTION
Advances in science and technology in various fields of life bring changes, especially in improving the quality of education. Many factors affect education's future development, including the rapid development of information technology through the emergence and mass generalization of the Internet and the increasingly competitive competition for human resources in obtaining employment. (Nancu et al., 2020). It is highly characterized by the development of new technologies that demand increased competence (Roztocki et al., 2019). In this context, renewal in education and learning must be a continuous and never-ending process. Competency-based education and learning are examples of the results of the change to improve the quality of education and learning (Henri et al., 2017). The development in education functions to develop abilities and shape the character and civilization of a dignified nation to educate the nation's life so that it aims to develop the potential of students to become human beings with character (Halimah et al., 2020).
The COVID-19 pandemic has forced teachers and students to carry out distance education, which has never been done simultaneously before. One of the ways to respond to this situation is by utilizing a learning model suitable for the pandemic period, namely the blended learning strategy. The blended Learning Strategy is learning with two methods: face-to-face and online. (Fenech, 2021). During the pandemic, Blended Learning-based learning is often used in schools.
The government encourages competency-based education and the growth of upper secondary education schools through massive efforts. The government has taken various strategic steps, from constructing educational facilities such as school buildings, tools, and practical materials to improving the quality of teachers through training programs and scholarships. Being a professional teacher is a necessity that must be realized. Many teachers are professional but need to have good pedagogical skills. (Muskitta et al., 2023). Pedagogical skills include the ability to organize educational learning, utilize information and communication technology for learning purposes and facilitate the development of students' potential to actualize their various potentials. Therefore, the need for teachers' ability to combine various learning resources, use appropriate methods, and master the material is necessary. (Coman et al., 2020). Suppose learning is a process of gaining knowledge. In that case, students should be encouraged to actively construct the knowledge they will get and find various answers to their problems. The teacher acts as a facilitator and motivator in learning. Through this role, the teacher should actively develop interactive and meaningful learning concepts and methods for students. (Leasa et al., 2018).  However, most teachers still use conventional learning models like face-to-face learning. (Singh et al., 2021). Civilization has experienced a shift from the analog world to the digital dimension through the rapid advancement of information technology. At the same time, teachers are challenged to combine traditional learning models and advances in information technology to compensate for students' diverse learning styles (Batlolona & Jamaludin, 2022).
One of the learning strategies developed using information technology is the blended learning strategy. BL is a learning method that combines the advantages of face-to-face learning with virtual/media or online learning (Hazelkorn & Locke, 2021). The purpose of developing blended learning is to combine the best features of classroom learning (face-to-face) and the best features of online learning with improving active self-learning by students. (Herman et al., 2019).
Motivation is one of the important determinants in the learning process. Motivation in learning plays a role in fostering passion, happiness, and enthusiasm for learning. Students with strong motivation will have much energy to carry out learning activities (Walsh & Magley, 2020). A student with the motivation to learn will be able to carry out learning activities properly. The role of the teacher as a motivator is needed as a driving force and encouraging students to be eager to learn to achieve student success in learning so that student learning outcomes can be achieved well. (Appova & Arbaugh, 2018). One factor that influences the success of BL is student perception, where each student has a different perception. Therefore, the study aimed to determine the relationship between student perceptions and learning motivation toward blended learning learning strategies.




METHODS 
The participants in this study were the eleventh grader of Xaverius Senior High School Ambon, totaling 70 people. The quantitative research procedure consists of the following stages or activity steps: 1) Conceptual stage (formulating and identifying problems, reviewing relevant literature, defining theoretical frameworks, formulating hypotheses). 2) Design and planning phase (choosing a research design, identifying the population studied, specializing methods for measuring research variables, designing a sampling plan, finishing and reviewing the research plan, carrying out research, and making revisions. 3) Instrument making and research data collection. 4) Empirical Phase (collecting data, preparing data for analysis) collecting research data carried out in the field. 5) Analytical Phase (analyzing data and calculating the results of research data), processing and analyzing research data. Data collected from the field is processed and analyzed to obtain conclusions from the results of testing research hypotheses. 6) Dissemination Phase, designing research results. In the final stage, the research results are compiled in the form of conclusions from the research results so readers can read, understand, and know the results. 
The research instrument of BL's learning strategy with Xaverius Senior High School Ambon students' learning motivation includes the following indicators: 1) Desire to succeed, 2) Encouragement and needs in learning, 3) Expectations and future goals, and 4) Appreciation of learning. 5) Interesting desires in learning, 6) a Conducive learning environment.

FINDINGS AND DISCUSSION
The results of descriptive data analysis showed that the mean of student perceptions and learning motivation were 70.01 and 75.01, respectively. Thus, the student perception score was 5 points higher than the learning motivation score. The range of student perception scores is 45.00-85.00, while the range of learning motivation scores is 35.85-90.80. The data description of student's learning motivation and perception is shown in Table 1. 
Table 1. Description of Data on Student Perceptions and Learning Motivation
	Variables
	Sample
	Score 
Minimum
	Score 
Maximum
	Mean
	Std. Deviation

	Student perception
	35
	45.00
	85.00
	70.01
	8.52

	Learning Motivation
	35
	35.85
	90.80
	75.01
	13.43



Hypothesis Test
Based on the ANOVA results, as shown in Table 2, it is known that the significance value of 0.224. it is more significant than alpha 0.05, meaning there is no correlation between student perceptions and learning motivation. 
 
The ANOVA Summary of Correlation between Student Perception and Learning Motivation
	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	269.775
	 1
	269.775
	1.506
	.224a

	
	Residuals
	13080.776
	73
	179.189
	
	

	
	Total
	13350.551
	74
	
	
	

	1. Dependent Variable: MB
1. Predictors: (Constant), Per_Sis

	
The contribution of student perception and learning motivation is shown in Table 3.
Table 3. Summary of Linear Regression Between Student Perception and Learning Motivation

	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.142a
	.020
	.007
	13.38614

	a. Predictors: (Constant), PreSis



The R-value in the correlation between student perceptions and learning motivation is 0.142, and the value of R2 is 0.020 or 2%. Thus, the perception aspect contributes 2% to the achievement of student motivation, and other factors contribute 98%.   Table 3 shows the regression equation resulting from the relationship between emotional intelligence and learning outcomes. The value of a = 48.543 and b = 0.224, so the regression equation Y = 48.543 + 0.224 X.

Table 4. Regression Coefficient Between Student Perception and Learning Motivation
	Coefficients

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	48.543
	12.700
	
	3.822
	.000

	
	Pre.Sis
	.224
	.183
	.142
	1.227
	.224

	1. Dependent Variable: MB



The study's results prove that there is no linear correlation between student perceptions and learning motivation, which means that the student perception factor does not determine student learning motivation. Based on the results of this study, it was found that the relationship between student perceptions and learning motivation in exceptionally high school students is an anomaly.
A person will have diverse perceptions of a situation in applying learning strategies. Perception is a process that involves the entry of messages and information into the human brain. Through perception, humans continuously establish a relationship with their environment. This relationship is carried out through their five senses, namely the senses of sight, hearing, touch, taste, and smell. Perception is a process of entering experiences about objects and events in the form of messages or information into the human brain, which then forms the thinking process. The nature of likes and dislikes, happiness, and unhappiness towards an object, will cause an image in the formation of perception.
[bookmark: _TOC_250003]These results show that when students do not desire to carry out learning activities, it dramatically affects student learning outcomes, so understanding of the material is also lacking and impacts student learning outcomes which tend to be not good. Learning motivation is carried out to overcome students' declining learning outcomes, who tend to be reluctant to learn since the pandemic period. Continuous BL learning impacts student learning outcomes, and student guardians have approved the implementation of this face-to-face learning. Learning motivation provided by teachers and parents in online learning runs well. Factors that influence student learning motivation are socioeconomic, family environment, and cultural environment. (Bektas-Cetinkaya & Oruc, 2011; Xiao & Song, 2022). Thus, this study also proves that many students have difficulty understanding the material and interacting with teachers and other friends during blended learning. It makes students reluctant to learn and have no enthusiasm for learning, so they only remember other activities at home (Wong et al., 2020).
There is a relationship between student perceptions of the BL learning model and student learning motivation, so this is one of the pieces of information that social interactions, such as interactions between teachers and students and students with their peers, have a good impact on their learning progress. (Kintu et al., 2017). Teachers and peers are a source of motivation for students to study harder. Every child must desire to look like their friends, for example, smarter or more adept at understanding material and solving problems. Therefore, interacting with teachers and peers is one of the sources of students' cognitive development factors. (Ibrahim & Nat, 2019). 

CONCLUSION 
Thus, this study also proves that many students need help understanding the material and interacting with teachers and other friends during blended learning. Therefore, it makes students reluctant to learn and have no enthusiasm for learning, so they only remember other activities at home. Data of tests given to students sometimes do not represent the actual learning outcomes because students still depend on or are assisted by parents in completing the assignments given in the application of BL learning. As suggestion, teachers need to provide learning motivation every time before learning takes place to make students enthusiastic about following their learning and can maintain good communication with parents. Students must be more active in learning and try to nurture themselves to be more motivated internally and externally.
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