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	This study aims to analyze the influence of school environment on learning outcomes in Islamic elementary school. Quantitative research involved all fourth to sixth grade students, totaling 135 students at Muhammadiyah Baitul Falah Elementary School as respondents. Data were collected through a Likert-scale questionnaire covering two variables, namely the school environment (independent variable) and learning outcomes (dependent variable). Validity test with Pearson Product-Moment correlation technique. Reliability test with Cronbach's Alpha technique. Normality test with the Kolmogorov-Smirnov technique. Linearity test with ANOVA technique. Data analysis was carried out using SPSS 26. The results of the validity test (Sig. < 0.05) and reliability (Cronbach's Alpha > 0.6) showed that the instruments used were valid and reliable. The normality test (Sig. 0.084 > 0.05) showed that the residuals were normally distributed, and the linearity test (F = 523.485, Sig. 0.000 < 0.05) showed a significant linear relationship. Regression test with determination coefficient (R² = 0.964) shows that 96.4% of the variation in learning outcomes is explained by the school environment. F test (F = 3612.438, Sig. 0.000 < 0.05) and t test (t = 60.104, Sig. 0.000 < 0.05) strengthen the significant influence of the school environment on learning outcomes. In conclusion, the school environment has a significant influence on the learning outcomes of students in grades four to six in Islamic elementary school, which is reflected in the semester 1 report card scores of the 2024/2025 academic year.
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INTRODUCTION
The school environment plays an important role in creating an atmosphere that supports the learning process, which in turn affects student learning outcomes. Adequate physical school facilities, such as clean and comfortable classrooms and other supporting facilities, can increase student concentration and create comfort while learning, which has a positive effect on achieving optimal learning outcomes (Nurastanti et al., 2019; Martini et al., 2019; Rani et al., 2022; Ansor & Pratiwi, 2022). The school environment that includes harmonious social interactions between students, teachers, and peers increases students' interest in learning, which directly impacts their learning outcomes (Sari et al., 2017; Kurniawan, 2022; Khairunnisa & Rigianti, 2023; Ambarawani et al., 2024). A school environment supported by academic aspects such as relevant teaching methods and curriculum, as well as complete facilities, is very important in encouraging active student participation so that it can improve their learning outcomes (Winie et al., 2023; Soraya & Alizza, 2023). Thus, student learning outcomes can increase if supported by a conducive school environment, both in terms of the physical aspects of the school, the social environment, and academics.
A conducive school environment not only influences academic achievement but also plays a role in forming students who are physically, mentally, and socially healthy (Tamara, 2016; Latief, 2016; Hermawan, 2020). The school social environment not only improves academic learning outcomes but also shapes character and social-emotional development so that student learning outcomes can be optimal as a whole (Ratnawati, 2019; Ningsih, 2023; Abbas & Rizki, 2023). A good social and academic environment can facilitate the development of student character and contribute to better learning outcomes, especially at the elementary school level (Muslih, 2016; Fadhilaturrahmi, 2018; Hikmawati,  2022). Therefore, creating an optimal school environment is a strategic step to improve overall learning outcomes in the aspects of attitudes, knowledge, and skills in elementary school students.
Although the school environment can have a positive impact on learning outcomes, there is often a gap between ideal conditions and reality in the field. Limited facilities or social relationships that are not always harmonious can hinder students' optimal achievement (Putriana, 2015). Low levels of student knowledge, lack of adequate facilities, and minimal cooperation between parents, students, and teachers at school also cause low learning outcomes (Muslih, 2016; Efendi, 2020). This is a major challenge, especially in Islamic elementary schools, which have religious values as an integral part of their curriculum. Islamic elementary schools not only aim to teach academic skills but also to shape students' character and morals. Creating an ideal and conducive school environment is very important to support student learning outcomes, both in the academic context and their overall self-development, so that students can develop holistically and achieve optimal learning outcomes.
Although the school environment can have a positive impact on learning outcomes, previous studies have shown that the school environment plays an important role in influencing student learning outcomes, including: (Ansor & Pratiwi (2022) found that there was an influence between the school environment and the results of learning science in the odd semester at MI Nurul Huda Gebangan, Situbondo Regency, 2017/2018 academic year. Latief (2016) showed that a supportive school environment contributed to the learning outcomes of civic education at SMK Negeri Paku, although this was more relevant for vocational high school levels. In addition, Martina et al. (2019) concluded that a positive social and academic environment improved learning outcomes in Islamic religious education subjects at SMP Negeri 9, which is relevant to the context of Islamic elementary schools but is still limited to one subject. Nurastanti et al. (2019) highlighted the influence of the school environment on the learning outcomes of fiqh at Madrasah Aliyah.
Of the five previous studies, although they show the importance of the influence of the school environment on learning outcomes, the focus is still diverse and depends on the level of education and certain subjects. Only one study was conducted at the Islamic elementary school level, or madrasah ibtidaiyah, but it was limited to certain subjects and classes. The current study offers novelty with a more comprehensive approach. The school environment was analyzed through three main indicators, namely the physical, social, and academic environments. This study also measured student learning outcomes in various subjects, covering three main domains: attitudes, knowledge, and skills. The subjects of the study were students in grades four to six in Islamic elementary schools, with learning outcomes measured through semester 1 report card scores for the 2024/2025 academic year. The main objective of this study is to comprehensively analyze the influence of the school environment on student learning outcomes in Islamic elementary school, thus providing a more complete and in-depth picture than previous studies.
METHODS 
This research method is quantitative with a correlational design to analyze the influence of the school environment on student learning outcomes naturally without manipulation or intervention. According to Sugiyono (2019), quantitative research with a correlational design is a type of research that aims to determine the relationship or correlation between two or more variables, both positive and negative relationships.
This research was conducted in semester 1 of the 2024/2025 academic year, precisely from August to December 2024, at Muhammadiyah Baitul Falah elementary school and involved 135 students from fourth to sixth grade as respondents. Data collection was carried out through a Likert scale questionnaire covering two variables, namely the school environment (independent variable) and learning outcomes (dependent variable). The questionnaire was compiled based on a predetermined indicator grid. All students contributed to filling out the questionnaire to evaluate various aspects of the school environment in accordance with the research objectives, thus ensuring that all students are represented in the analysis of the influence of the school environment on learning outcomes.
The Pearson Product-Moment correlation technique was used to test the validity of the instrument to ensure that each indicator had a significant relationship with the variable. Reliability testing was carried out using the Cronbach's Alpha technique to measure the level of internal consistency of the questionnaire. According to Sugiyono (2019), an instrument is considered reliable if the Cronbach's Alpha value is above 0.6, indicating that there is consistency in measuring the variables studied. The normality test was carried out using the Kolmogorov-Smirnov technique to ensure normal data distribution. The ANOVA technique was used to test the linear relationship between independent and dependent variables. The effect of the school environment on student learning outcomes was measured through simple linear regression analysis with a coefficient of determination (R2), F test, and t test. 
FINDINGS AND DISCUSSION
This study aims to analyze the influence of school environment on learning outcomes in Islamic elementary school. Data collection was carried out by distributing questionnaires to all fourth to sixth grade students, totaling 135 students. Respondents filled out the questionnaire independently under the supervision of the researcher to ensure the clarity and completeness of the answers. 
The indicators of school environment in this study include the physical environment (school physical facilities and infrastructure, learning tools or media), the social environment (interaction between students and teachers and education personnel, interaction between students and students, and school discipline), and the academic environment (lesson standards above criteria, school hours, learning methods, and curriculum). These indicators refer to  Slameto (2015) that school environment indicators that affect learning outcomes include school facilities and infrastructure, learning tools or media, student interaction with teachers and education personnel, student interaction with students, school discipline, subject standards above criteria, school time, learning methods, and curriculum.
Learning outcome indicators in this study include: affective, cognitive (knowledge and verbal information), and skills (intellectual skills and motor skills). In accordance with Gagne's theory in Nasution (2018) that learning outcome indicators consist of affective, cognitive strategies, verbal information, intellectual skills, and motor skills

Validity Test of School Environment (X)

Table 1. Correlation of School Environment
	 Indicator
	Correlation
	School Environment

	School physical facilities and infrastructure
	Pearson Correlation
	0,948**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Learning tools or media
	Pearson Correlation
	0,966**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Student interaction with teachers and education personnel
	Pearson Correlation
	0,948**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Student interaction with students
	Pearson Correlation
	0,956**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	School discipline
	Pearson Correlation
	0,917**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Subject standards above criteria
	Pearson Correlation
	0,933**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	School time
	Pearson Correlation
	0,928**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Learning methods
	Pearson Correlation
	0,963**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Curriculum
	Pearson Correlation
	0,932**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	**. Correlation is significant at the 0.01 level (2-tailed).


This validity test was conducted to ensure that the instrument used was able to measure indicators relevant to the school environment variable accurately. From table 1 it can be seen that all Sig. values <0.05 or Pearson Correlation (r) values > r_table = 0.1678 indicate that all the school environment indicators have a very strong relationship with the overall school environment variable. These indicators include facilities and infrastructure (r = 0.948), learning tools/media (r = 0.966), student-teacher interaction (r = 0.948), student-student interaction (r = 0.956), school discipline (r = 0.917), lesson standards above criteria (r = 0.933), school time (r = 0.928), learning methods (r = 0.963), and curriculum (r = 0.932). Thus, the instrument used in this study can be said to be valid for measuring various aspects related to the school environment.
School Environment Reliability Test (X)
Table 2. School Environment Reliability Test (X)
	Reliability Statistics

	Cronbach's Alpha
	N of Items

	0,983
	9


This reliability test was conducted to measure the internal consistency of the research instrument in measuring the school environment variable. The results of the reliability analysis using the Cronbach's Alpha technique showed that the reliability value for the school environment variable was 0.983, which was greater than the minimum limit required (0.6). Thus, based on the testing criteria, H₀ was rejected, which means that the instrument was declared reliable. This reliability shows that the instrument has a very good level of internal consistency in measuring the school environment variable, so it can be relied on for use in research.
Validity Test of Learning Outcomes (Y)

Table 3. Validity Test of Learning Outcomes (Y)
	 Indicator
	 Correlation
	Learning Outcomes

	Affective
	Pearson Correlation
	0,976**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Knowledge
	Pearson Correlation
	0,976**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Verbal Information
	Pearson Correlation
	0,965**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Intellectual skills
	Pearson Correlation
	0,976**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135

	Motor skills
	Pearson Correlation
	0,852**

	 
	Sig. (2-tailed)
	0,000

	 
	N
	135


**. Correlation is significant at the 0.01 level (2-tailed).
This validity test was conducted to ensure that the instrument used was able to measure indicators relevant to the learning outcome variable accurately. From table 1 it can be seen that all Sig. values < 0.05 or Pearson Correlation (r) values > r table = 0.4329, then the validity test for the learning outcome variables shows that all items have a significant relationship with the total variable. The Pearson Correlation (r) value for each indicator, such as the Pearson Correlation (r) value for each indicator, such as attitude (r = 0.976), knowledge (r = 0.976), knowledge or verbal information (r = 0.965), intellectual skills (r = 0.976), and motor skills (r = 0.852), all show a very significant relationship with the learning outcome variables, meaning that all indicators of the learning outcome variables are valid and show good consistency in measuring these variables.
Learning Outcome Reliability Test (Y)
Table 4. Learning Outcome Reliability Test (Y)
	Reliability Statistics

	Cronbach's Alpha
	N of Items

	0,972
	5


This reliability test was conducted to measure the internal consistency of the research instrument in measuring the learning outcome variable. The results of the reliability analysis using the Cronbach's Alpha technique showed that the reliability value for the school environment variable was 0.972, which was greater than the minimum limit required (0.6). Thus, based on the testing criteria, H₀ was rejected, which means that the instrument was declared reliable. This reliability shows that the instrument has a very good level of internal consistency in measuring the learning outcome variable, so it can be relied on for use in research.

Normality Test
Table. 5 Normality Test
	One-Sample Kolmogorov-Smirnov Test

	
	Unstandardized Residual

	N
	135

	Normal Parametersa,b
	Mean
	0,0000

	
	Std. Deviation
	0,43088

	Most Extreme Differences
	Absolute
	0,102

	
	Positive
	0,102

	
	Negative
	-0,095

	Test Statistic
	0,102

	Asymp. Sig. (2-tailed)
	0,084c,d

	a. Test distribution is Normal.

	b. Calculated from data.

	c. Lilliefors Significance Correction.

	d. This is a lower bound of the true significance.


The normality test was carried out using the Kolmogorov-Smirnov technique to ensure normal data distribution. Based on the analysis results, the Sig. = 0.084 > 0.05 does not reject H₀, or the residuals are normally distributed. The test parameters show that the average residual is 0.0000 with a standard deviation of 0.43088. In addition, the test statistic value of 0.102 shows that there is no significant difference between the residual distribution and the expected normal distribution. These results indicate that the normality assumption is met, so that the regression model can be considered valid in the context of data analysis that relies on normally distributed residuals.
Linearity Test
Table 6. Linearity Test
	ANOVA Table

	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Learning Outcomes * School Environment
	Between Groups
	(Combined)
	7300,887
	15
	1460,177
	105,877
	0,000

	
	
	Linearity
	7219,540
	1
	7219,540
	523,485
	0,000

	
	
	Deviation from Linearity
	81,346
	14
	20,337
	1,475
	0,209

	
	Within Groups
	4785,584
	119
	13,791
	
	

	
	Total
	12086,470
	134
	
	
	


The ANOVA technique was used to test the linear relationship between independent and dependent variables. The F-count value for linearity is 523.485 with a significance of 0.000 < 0.05, indicating that the school environment has a significant linear effect on learning outcomes. The F-count value for deviation from linearity is 1.475 with a significance of 0.209 > 0.05, which means there is no significant deviation from linearity in this relationship. Thus, good environmental conditions can contribute significantly to improving student learning outcomes.
Simple Linear Regression Test
· Coefficient of Determination Test
Table 7. Termination Coefficient Test
	Model Summaryb

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate
	Durbin-Watson

	1
	0,982a
	0,964
	0,964
	0,35607
	1,761

	a. Predictors: (Constant), School environment

	b. Dependent Variable: Learning outcomes


Based on the results of the determination coefficient test presented in the Model Summary table, the R value of 0.982 indicates a very strong relationship, with an R Square of 0.964, which means that 96.4% of the variation in learning outcomes can be explained by the school environment. Adjusted R Square of 0.964, which is the same as R Square, indicates a very good model. Std. Error of the Estimate of 0.35607 indicates an accurate model prediction, while Durbin-Watson 1.761 indicates no autocorrelation problems. Thus, the school environment has a very large influence on student learning outcomes, and the regression model used in this study can be relied on to predict learning outcomes in the 2024/2025 semester 1 educational report card.
· F-Test
Table 8. F-Test
	ANOVAa

	             Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	1029,318
	1
	1029,318
	3612,438
	0,000b

	
	Residual
	37,897
	133
	0,285
	
	

	
	Total
	1067,215
	134
	
	
	

	a. Dependent Variable: Hasil Belajar

	b. Predictors: (Constant), Lingkungan Sekolah


Based on the results of the F test displayed in the ANOVA table, the F-count value was obtained at 3612.438 with a significance level of 0.000. This significance level is much smaller than 0.05 so that H₀ is rejected. This shows that the independent variable School Environment (X) simultaneously has a significant influence on the dependent variable Learning Outcomes (Y). In the table, the Sum of Squares Regression value of 1029.318 with a degree of freedom (df) of 1 shows the total variation in Learning Outcomes that can be explained by the School Environment. The Residual Sum of Squares value of 37.897 with a df of 133 reflects the variation that cannot be explained by the model. The Mean Square Regression value of 1029.318 is higher than the Mean Square Residual of 0.285, indicating that the regression model has strong predictive ability. This shows that good school environmental conditions contribute significantly to the achievement of student learning outcomes in Islamic elementary schools.
· t-Test
Table 9. t-test
	Coefficientsa

	             Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-0,451
	0,382
	
	-1,180
	0,240

	
	School Environment
	0,570
	0,009
	0,982
	60,104
	0,000

	a. Dependent Variable: Learning Outcomes



Table 9 presents the results of the t-test for the regression model that examines the effect of school environment variables on learning outcomes. Based on the analysis results, the constant value (intercept) is -0.451 with a t value of -1.180 and a significance value (Sig.) of 0.240, indicating that this constant is not significant at the 0.05 level. Meanwhile, for the school environment variable, the regression coefficient (B) is 0.570 with a standard error of 0.009. The t-value for the school environment variable is 60.104 with a Sig. value of 0.000, indicating that the effect of the school environment on learning outcomes is very significant at the 0.05 level. The beta coefficient of 0.982 indicates a very strong relationship between the school environment and learning outcomes, with a significant effect on the learning outcome variable.
The overall analysis shows that the school environment (physical, social, and academic environments) significantly affects the learning outcomes of Islamic elementary school students. This study is in line with the results of research by Ansor & Pratiwi (2022), which both show that the school environment has a positive effect on student learning outcomes in Islamic elementary schools or madrasah aliyah. The difference is that the previous study focused on science subjects in grade four in semester 1 of the 2017/2018 academic year. The current study includes school environment indicators, which include physical, social, and academic environments, thus providing a more comprehensive view of overall learning outcomes in various subjects in the educational report cards of students in grades four to six, which are reflected in the educational report card scores in semester 1 of the 2024/2025 academic year.
In line with the research results of Martina et al. (2019), which also showed that the school environment has a positive effect on student learning outcomes at the elementary education level. The difference is that the previous study only focused on school environment indicators that were limited to physical and social aspects of learning outcomes in the cognitive domain of Islamic Religious Education subjects for grade seven of junior high school. The current study, school environment indicators cover broader aspects, not only the physical and social environment but also the academic environment with overall learning outcomes (attitudes, knowledge, and skills) in various subjects in Islamic elementary schools.
It is also relevant with the research results of Latief (2016) that a good school environment influences learning outcomes with indicators of school environment variables in accordance with Slameto's theory (2015), namely school facilities and infrastructure, learning tools or media, student interaction with teachers and education personnel, student interaction with students, school discipline, lesson standards above criteria, school hours, learning methods, and curriculum. The difference is that the previous research was conducted at Paku State Vocational School and focused on learning outcomes in one particular subject, namely Citizenship Education. The current research focuses on research in Islamic elementary schools and student learning outcomes as a whole (attitudes, knowledge, and skills) in various subjects.
Overall, the results of this study strengthen the theory and previous findings that a holistic, conducive school environment has a significant influence on student learning outcomes. The advantages of this study lie in the coverage of indicators that are more comprehensive and include three indicators of the school environment, namely, physical facilities, social interactions, and academic environments, as well as all aspects of learning outcomes, namely, attitudes, knowledge, and skills, thus providing a more comprehensive picture of the importance of the school environment as one of the factors that has a significant influence on student learning outcomes as a whole, which is reflected in the semester 1 report card scores of the 2024/2025 academic year. Thus, the results of this study can be used as a basis for improving the quality of the school environment, both in terms of physical, social, and academic aspects, in order to improve student learning outcomes as a whole at various levels of education.

CONCLUSION 
This study shows that the school environment has a significant influence on student learning outcomes in Islamic elementary school, as reflected in the 2024/2025 academic year semester 1 report card scores. The results of the validity test (Sig. <0.05) and reliability (Cronbach's Alpha > 0.6) indicate that the instruments used are valid and reliable. The normality test (Sig. 0.084 > 0.05) shows that the residuals are normally distributed, and the linearity test (F = 523.485, Sig. 0.000 < 0.05) shows that the relationship between the school environment and linear learning outcomes is significant. The regression test with the coefficient of determination shows that 96.4% of the variation in learning outcomes can be explained by the school environment, confirming that school environment indicators such as the physical, social, and academic environments play a major role in supporting the achievement of student learning outcomes. The results of the F test (F = 3612.438, Sig. 0.000 < 0.05) and t test (t = 60.104, Sig. 0.000 < 0.05) further strengthen that good school environmental conditions can significantly improve student learning outcomes. Overall, this study confirms that good school environmental conditions have a significant positive impact on student learning outcomes as a whole (attitudes, knowledge, and skills).
This study emphasizes the importance of attention to the school environment as a factor that influences student learning outcomes. The involvement of all parties, including teachers, parents, and the community, is very important to create a school environment that supports student learning outcomes as a whole. However, this study has limitations, such as the scale being limited to one school with 135 respondents and the use of a single instrument that limits the data obtained. Therefore, it is recommended to conduct further research in other schools with a larger population and use more diverse methods to obtain a more comprehensive picture. In addition, future research can integrate family and community environmental factors as additional variables. This approach is expected to provide broader insight into how the interaction between the school environment, family, and community together affects student learning outcomes. Long-term research is also recommended to monitor the development of student learning outcomes in more depth.
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