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	Early childhood social-emotional development is a fundamental aspect in character formation and children's readiness to live a social life. This research aims to present a thematic synthesis based on the results of a study of 25 current scientific reference sources, with a focus on factors that influence the social-emotional development of early childhood. Thematic analysis produces four main groups: (1) affective factors (internal), (2) social interaction factors (external), (3) contextual and environmental factors, and (4) integration of affection and interaction. This research method is a thematic literature review. Literature was collected through a systematic search of scientific databases (Google Scholar, ERIC, ELSEVIER, MDPI, Sage Journals, and Taylor & Francis) with a focus on publications in 2018–2025. The synthesis results show that children's social emotional development does not only depend on individual characteristics, but is also strongly influenced by the quality of interactions with significant adults, peers, and a supportive learning environment. This research emphasizes the importance of a holistic approach that integrates aspects of affection and social interaction in early childhood care, education and policy practices. These findings provide implications for the development of social-emotional learning models that are contextual, evidence-based, and oriented to children's needs as a whole. 
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INTRODUCTION
Social-emotional development in early childhood has a significant long-term impact on academic development, social relationships, and mental well-being. Research emphasizes the importance of social-emotional skills as a foundation for academic success, (Kuswanti et al., 2024) while (Fitriyah et al., 2024) shows that early intervention focused on social-emotional skills can produce sustainable positive changes. In addition, research (Krisnaningsih et al., 2024) highlights the importance of a supportive family environment in strengthening children's social-emotional skills. Overall, appropriate intervention and support from an early age is very important for a child's social-emotional development, which in turn contributes to the child's future academic readiness and social success. 
The social-emotional development of early childhood has a crucial role in determining readiness to learn, the quality of social relationships, and long-term mental health. A study by (Krisnaningsih et al., 2024) shows that early childhood education support in developing social-emotional skills, including through the wise use of technology, can increase children's ability to adapt emotionally and socially in the learning environment. (Muali & Fatmawati, 2022) added that active parental involvement in the educational process contributes significantly to the formation of children's attitudes of empathy, cooperation and self-control, which are the foundations of healthy social relations. The interactions and socialization that occur within the family have a dominant influence on children's emotional development. Meanwhile, a meta-analysis by (Azwira et al., 2024) proves that social-emotional intervention programs not only have a positive impact on children's interpersonal skills, but also have an effect on increasing academic achievement and reducing the risk of emotional disorders in adolescence. 
Children's social-emotional development is influenced by a combination of internal (affective) and external (social interaction) factors. (Mulyana et al., 2017) shows that children's ability to manage emotions such as controlling anger and expressing empathy comes from aspects of temperament and self-regulation that develop from an early age. On the other hand, the social environment such as upbringing and relationships with the adults around them also play a big role. (Burleson & and Kunkel, 2002) found that children who received emotional support from their families showed better social skills. In addition, (Xiang et al., 2022) emphasized that positive interactions in the school environment, including relationships with teachers and peers, strengthen children's cooperation and empathy abilities. This confirms that social-emotional development is the result of dynamic interactions between a child's character and the quality of his or her social environment. 
However, children's social-emotional development is not only influenced by internal characteristics such as temperament and emotional regulation, but also by external dynamics such as parenting patterns, interactions with teachers, peers, and environmental context (Denham, 2006). This complexity presents challenges in formulating appropriate intervention strategies and policies, because each factor interacts with each other dynamically. While various studies have examined these aspects separately, to date there are still limitations in synthesizing findings that are able to fully integrate the dimensions of affection (internal) and social interaction (external) (Denham & and Brown, 2010). This lack of integration can hamper the comprehensive understanding needed by educators, parents and policy makers to support optimal child development (Goleman, 1996) 
In this context, literature synthesis is an important approach that can bridge various scientific findings that have so far been fragmented. Thematic review literature studies allow researchers to identify patterns, gaps, and connections between results research, and present a more integrated conceptual framework (Kurniawan et al., 2023). This approach also provides theoretical and practical contributions through critical analysis of the available Evidence.
This research aims to identify and classify the determinants of children's social-emotional development based on relevant national and international scientific literature. This study specifically groups the findings into four major themes, namely: affective factors (internal), social interaction factors (external), contextual and environmental factors, and integration between affection and interaction. Through this approach, it is hoped that it can provide a more holistic understanding while developing conceptual and practical implications in the context of early childhood education. The structure of this research includes literature collection methods, thematic analysis, synthesis results in four main themes, as well as discussion, conclusions and follow-up recommendations. 
METHODS 
This research uses an approach thematic literature review with the aim of identifying and analyzing in depth the factors that influence children's social-emotional development. Literature reviews were chosen because they allow authors to summarize, classify, and synthesize various relevant research findings in this field, while building a comprehensive understanding based on existing scientific evidence (Snyder, 2019) 
The process of collecting literature through systematic searches in various scientific databases, such as Google Scholar, ERIC (Education Resources Information center), ELSEVIER, MDPI, Sage Journals and Taylor & Francis. The selected literature is relevant and credible national and international scientific journal publications, with priority on works published between 2018 and 2025. Literature searches using keywords include: social emotional development, social emotional learning, factors of children's social emotional development. The selected articles must be related to keywords and articles that are irrelevant or do not meet the criteria can be excluded from the analysis (Kurnia et al., 2025) 
After collecting scientific journals, the next step is to carry out filtering based on inclusion and exclusion criteria. This filtering ensures that only articles that have significant contributions and clear methodology will be Analyzed further (Kurnia et al., 2025). Articles that are not relevant, do not have full access and do not fit the key themes are eliminated in this process. 
The analysis was carried out using an approach descriptive thematic, where each article is analyzed based on research objectives, theoretical framework, methods and main results. The data is then grouped into major themes that reflect the determining factors of children's social-emotional development, namely: Affective factors (internal), Social interaction factors (external), Contextual and environmental factors, Integration of affection and interaction
FINDINGS AND DISCUSSION
The results of a synthesis of scientific research analyzed, found that the social emotional development of early childhood is determined by various factors which can be grouped into four main themes, namely affective factors (internal), social interaction factors (external), contextual and environmental factors, as well as integration between affection and interaction. Each of these groups of factors has an interrelated contribution in shaping children's capacity to understand, express and manage emotions, and build healthy social relationships. The following table presents the research findings along with the practical implications that can be drawn from each factor studied as follows. 
	Main Theme
	Determining Factors
	Key Findings
	Practical Implications

	Affective Factors (Internal)
	Emotional regulation, empathy, emotional attachment, temperament
	Children with secure attachments and good emotional skills are more socially adaptive.
	Strengthening emotion-based parenting, stimulating emotional regulation from an early age

	Social Interaction Factors (External)
	Interaction with parents, teachers, peers
	Warm and responsive relationships enhance children's sense of security and social skills.
	Teacher and parent training on empathetic communication and positive parenting

	Contextual and Environmental Factors
	Learning environment, school culture, family stability
	A supportive and safe environment supports emotional expression and social interaction.
	Inclusive learning space design, psychosocial support for vulnerable families

	Integration of Affection and Interaction
	Holistic approach, SEL learning, social play
	Interventions that combine affection and interaction have a greater impact on social-emotional development.
	Implementation of social-emotional learning based on games and contextual experiences


The social-emotional development of early childhood is an important foundation for the formation of a psychosocially healthy person in the future. Children's ability to recognize, understand and manage emotions, as well as establish healthy social relationships, develops through a complex process of interaction between internal and external factors. The results of current research show that individual affective factors, social interactions, contextual environments, and the synergy between the three play a central role in determining the direction and quality of children's social-emotional development. 
 3.1. Affective Factors (Internal) 
Affective factors relate to a child's internal ability to regulate emotions and respond adaptively to social experiences. Research (Hu, 2024) and (Santyani & Suryanti, 2024) shows that children who have good self-regulation skills tend to show positive social behavior such as empathy, sharing ability, and cooperation. This ability is strongly influenced by emotional closeness to parents, especially secure bonds formed at an early age. (Zarra-Nezhad et al., 2022) added that children who tend to withdraw socially or have difficult temperaments are often treated with more stressful parenting patterns, which can actually worsen their difficulties in adapting socially. 
Affection-based interventions such as children's yoga programs, mindfulness, and edutainment approaches have also been shown to be effective in strengthening children's emotional regulation. (Bazzano et al., 2023) show that participation in a regular yoga program can increase self-control and reduce anxiety symptoms. Meanwhile, (Khadijah et al., 2021) emphasized the importance of a fun learning approach to stimulate children's affectional aspects optimally, especially in the learning context in elementary schools and kindergartens. Thus, an approach that pays attention to the unique emotions and character of children is the key to building a strong social-emotional foundation. 
3.2. Social Interaction Factors (External) 
Apart from internal factors, the dynamics of social interactions between children and their environment are also the main determinants of social-emotional development. In the family environment, parenting that is responsive, full of warmth and dialogue plays a very important role in shaping children's social skills (Suprijanto et al., 2022). (Bagus Rezki, 2021) found that families were able to build Open communication with children will grow children's self-confidence and ability to solve social conflicts in a healthy manner. 
Furthermore, the role of teachers as main actors in the early childhood education environment cannot be ignored. (Damayanti & Syafril, 2024) emphasize that teachers not only act as academic facilitators, but also as emotional and social models. Through learning strategies that prioritize social interaction such as group discussions, collaborative games, and collaborative reflection, teachers are able to create a learning environment that supports the development of children's empathy, resilience, and social awareness. 
On the other hand, the role of peers is also significant, especially in shaping children's abilities to understand other people's perspectives, solve social problems, and build attachments outside the family sphere. However, challenges arise when children live in a family context with a permissive parenting style, or when they are cared for by institutions (such as daycare) that do not provide adequate emotional support. (Izzati et al., 2024) remind that children in such conditions often show aggressive or withdrawn behavior as a response to a lack of meaningful interaction. 


3.3. Contextual and Environmental Factors 
Contextual factors such as the quality of the physical environment, cultural values, and exposure to digital media are important dimensions in shaping children's social-emotional experiences. (Kirk & and Jay, 2018) and T (Tamblyn et al., 2023) emphasize that a child-friendly learning environment—with adequate lighting, a clear activity structure, and a safe atmosphere—can increase emotional stability and strengthen children's sense of security in social exploration. 
However, new challenges arise along with the widespread use of digital technology from an early age. Research (Aurora et al., 2024) reveals that using devices without assistance can reduce the frequency of face-to-face interactions, reduce children's ability to read emotional expressions, and reduce empathy. Therefore, regulation of the use of digital media in children's lives is needed as well as the integration of educational media that supports positive social-emotional development. 
On the other hand, cultural and community environments have great potential in supporting this development. Community-based programs such as "Star of the Week", play-based social emotional classes, and evidence-based SEL approaches have been shown to improve children's social skills, reduce aggressive behavior, and strengthen interpersonal relationships (San et al., 2021); (Aksoy & Gresham, 2024). This emphasizes the importance of collaboration between educational institutions, families, and communities in providing a conducive social and emotional growth space.
4.1. Integration of Affection and Interaction 
The final synthesis emphasizes the importance of integration between individual affective aspects and contextual social interaction experiences. Research by (Bell et al., 2024) and (Sidqia et al., 2024). (2024) shows that concrete experiences such as role-playing, emotional discussions, and the use of emotional language in learning can help children understand and express their emotions in a healthy way. Through this strategy, children not only learn to recognize their own emotions, but also develop the ability to understand and respond to the emotions of others.
Additionally, reflective play experiences such as Biodanza and cooperative play provides space for children to build trust, empathy, and the ability to solve social problems collaboratively (Zilka, 2023). Learning models that integrate local values, participatory activities, and social-emotional practices have been shown to strengthen the connection between emotions and social interactions. (Rachman et al., 2023) and (Chen et al., 2024) concluded that the success of a social-emotional intervention program is largely determined by the ability of the educational environment and family to respond flexibly to the individual characteristics of children. In other words, the formation of social-emotional competence cannot be done separately, but must be a dynamic process that involves the entire ecosystem of child development.
CONCLUSION 
Based on the synthesis results of various studies, it can be concluded that the social-emotional development of early childhood is the result of dynamic interactions between individual affective factors, meaningful social interaction experiences, and contextual environmental support. Emotional regulation, social skills, empathy, and emotional attachment develop optimally when children are in a safe, responsive, and supportive environment from family, school, or community. 
These findings emphasize the need for an integrated approach in supporting children's social-emotional development, which does not only focus on children as individuals, but also involves the roles of teachers, parents and policy makers in creating a social-emotional friendly educational ecosystem. Approaches such as emotion-based character education, social emotional intervention programs, and recontextualization of traditional games can be effective strategies in strengthening the social-emotional aspects of early childhood. 
Thus, the formation of social-emotional competence is not just the responsibility of the individual child, but is the collective responsibility of the entire education and care ecosystem that surrounds the child. 
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