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	Moral degradation among the younger generation has become a global concern, reflected in behaviors that neglect noble values. In Indonesia, Islamic boarding schools (pesantren) play a crucial role in fostering character education. This study examines how Anharul Ulum Kademangan Islamic Boarding School in Blitar Regency plans and organizes parenting patterns to shape students’ noble character. Using a naturalistic phenomenological qualitative approach, data were collected through interviews with educators, students, guardians, and community members, then analyzed through reduction, categorization, and interpretation. Findings show that the pesantren creates a conducive environment, strengthens cooperation among stakeholders, and positions educators as role models to instill discipline, religious practices, and creativity. Organizationally, guardians and community members are integrated into a unified management system to sustain character-building programs. The study contributes theoretically by enriching Islamic education management discourse and practically by offering a parenting model applicable to other pesantren. By integrating planning, organizing, actuating, and controlling within an Islamic value-based framework, pesantren can holistically and sustainably build student character. This model provides insights for national character education policies and global discussions on value-based leadership, demonstrating how traditional institutions can develop relevant educational management practices.
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INTRODUCTION
The phenomenon of moral degradation among the younger generation has become a global issue that requires serious attention from educational institutions. In Indonesia, Islamic boarding schools (pesantren) play a strategic role in shaping students’ character through value-based education (Firmansyah & Abidin, 2024). However, academic studies on pesantren management have predominantly focused on curriculum and teaching methods (Lutfi et al., 2025), while research on parenting management-especially in pesantren with strong social functions-remains limited. This gap is significant, as pesantren often accommodate students from disadvantaged economic backgrounds and orphans, making integrated parenting models essential to address both moral and social challenges (Solihin et al., 2022). 
A critical review of the literature reveals that most studies in Islamic education management emphasize the application of POAC (Planning, Organizing, Actuating, Controlling) within general administrative contexts (Ramdhani & Taufiq, 2025; Jumriani et al., 2025). Few studies explicitly connect POAC management theory with Islamic character education and the concept of tarbiyah (Abdalla, 2025). This study therefore offers an original contribution by constructing a theoretical framework that integrates Terry’s POAC management theory with Islamic character education and tarbiyah, and by examining its application in a pesantren with strong social responsibilities.
Children are the fruit of the parents' heart and are also a mandate from Allah SWT who must be educated as well as possible. Educating children, starting from the family, school (educational institutions) and also society in general, is an obligation that will eventually be held accountable before Allah SWT on the Day of Judgment regarding their leadership. The good or bad quality of a student's personality depends on the parenting patterns of parents, teachers, ustadz, kyai and others in providing examples and educational models, especially those concerning moral and religious values. 
Recent empirical studies highlight that moral degradation among adolescents in Indonesia and the wider Islamic world has become increasingly alarming in the last three years. Reports show rising cases of deviant behavior such as bullying, promiscuity, drug abuse, and declining religious observance among youth, which threaten social cohesion and national character development (Fathul Amin, 2025).  Fathul Amin (2025) emphasizes the role of Islamic education in strengthening moral values to counteract decadence. Guruh Oktasatria et al. (2025) argue that Islamic moral education derived from the Qur’an and Hadith can serve as a preventive solution to adolescent deviance. Nur Yaman (2025) further stresses that the lack of internalization of religious values exacerbates identity crises and hedonistic tendencies among youth. While these studies provide valuable insights, most focus on normative approaches to moral education rather than the practical management of student care in Islamic boarding schools (pesantren).
Sandiko (2022) To achieve this goal, Islamic education management plays an important role in designing strategies, implementation, and evaluation in strengthening the religious values of santri. Islamic education management is not only focused on academic achievement but also on developing individuals who are competitive and possess strong religious integrity (Arif Ma’ruf, 2022).
In this context, the principles of management are crucial to ensure that educational activities run optimally and in a well-directed manner. George R. Terry introduced four main functions of management known as POAC, namely planning, organizing, actuating, and controlling (Rifaldi, 2023).  Nizarani (2020) by applying POAC principles in the pesantren environment, it is expected that an effective managerial system can be formed to support the success of religious character education for santri.
The weak economic and educational conditions of parents greatly affect how serious they are in providing the best education for their children. Educating children who are intelligent, skilled, have noble morals, have faith and are devoted to Allah SWT to achieve a noble child character is the responsibility of every parent, society, nation and even a country. However, not all parents are able to do it fully, some of the causes include low parental attention (lack of) so that it is very possible for their children to have free association without control. On the other hand, with the economic conditions and education of their parents which are very minimal, so that experience, knowledge and direction for exemplary behavior in their children cannot be expected to be maximized. In the end they will be satisfied with entrusting their children's education to Islamic boarding schools (pontren) which is the first alternative. Because they assume that education in pontren is seen as more complete in the formation of their children's personalities in addition to their relatively safe social environment. 
For that reason, a kyai, the ustadz in a pesantren, who are identical to foster parents and also hold the position of educators, should be able and ready to apply the right educational pattern to educate and shape the noble character of the students. Therefore, a kyai, or ustadz as an educator and caregiver in a pesantren environment, should have good management to realize education in this pesantren institution, so that it is highly expected that the output of his students is truly noble. In our society today, there are still many assumptions that students, both in the family environment or students in the pesantren environment, are a lower class community. They are small and weak individuals who seem to have to be completely under the control of the power of adults, their caregivers, so that parents, teachers, kyai, ustadz or other adults have the right to do anything to their students. Muhammad Lutfi (2025) both pesantrens apply participatory planning that aligns spiritual values, character formation, and vocational learning, although with different managerial styles.
This narrow understanding and wrong paradigm continues to develop so that it is widely taught both in the family environment, schools (madrasah), including in Islamic boarding schools, that students (santri) must obey their guardians completely. They are not allowed to argue, criticize, let alone fight, without a detailed explanation of the situation on how it should be done. This view continues to develop and often opens up opportunities for students because it is considered a natural thing. As if educating students (santri) must be done with violence.
The educational target to form a noble character of students is the dream of all parents, teachers, even ustadz or a kyai who are in Islamic boarding schools. However, this is not as easy as we imagine. Education is essentially a change towards positive behavior, but if the wrong upbringing and wrong way of treating students, coupled with an unconducive social environment, it will have a fatal impact on the development of character in students.
So it is not surprising that students (santri) after graduating from Islamic boarding schools, there are still many of their behaviors that deviate from what is expected, for example being lazy to pray, disobeying their parents, liking to fight, tending to want to socialize freely and others. This is very possible due to the wrong parenting or educational methods so that they are very disappointed with the treatments they have experienced throughout their lives, by showing negative attitudes. For that reason, the right parenting pattern is needed without ignoring the psychological aspects of students. Thus, the decline of students caused by moral degradation that can damage the character of the nation can be overcome by preparing a young generation that truly has character, and is implemented systematically in educational institutions from an early age. 
Head of Education Research and Development of the Ministry of National Education Mansyur Ramli stated that character education is not something new in the world of education, because it has been in the curriculum of several subjects. However, looking at the evaluation that has been carried out, it was found that the existing character education emphasizes the cognitive domain only. Therefore, in the future, it will emphasize the affective and psychomotor domains (Marwan Sarijo, 2011:281).
Pontren is one of the Islamic educational institutions that is managed by a Kyai and ustadz, in addition to being a medium of education for students, it has a very significant function, namely as a base for preaching as well as a medium of control over the cultural behavior of students that develops in the surrounding community. Furthermore, the surrounding people follow the new values ​​brought by the pesantren. The new values ​​brought by the pesantren are religious moral values ​​that refer to the Qur'an, Hadith and the behavior of scholars that are excavated from yellow books as mandatory sources of reference, to produce a reliable, tough, authoritative, faithful and pious generation, and behave well in life, both in the family environment, society and country in order to achieve a happy life in the world and the hereafter (Amin Hadari, 2005:28).
The above is what is highly expected to underlie the achievement of the noble character of students (santri). This is in accordance with the objectives of National Education as stated in Law of the Republic of Indonesia No. 20 of 2003 concerning the SISDIKNAS, namely to educate the life of the nation and develop whole people, namely people who believe and are devoted to God Almighty and have noble character, have knowledge and skills, physical and spiritual health, a solid and independent personality and a sense of social and national responsibility (Sisdiknas, 2003:75). 
This research identifies a gap: despite the growing literature on character education, few studies examine the management of student care in pesantren with strong social functions, such as Anharul Ulum Kademangan Islamic Boarding School in Blitar Regency. This pesantren is unique in several respects: (1) students have dual status as santri and formal school learners, (2) the majority come from disadvantaged backgrounds, including orphans and abandoned children, (3) the kyai actively engage in community social welfare issues (PMKS), and (4) the pesantren emphasizes a simple lifestyle while maintaining harmony among teachers, ustadz, and students.
Based on the identified research gap, this study aims to provide an original contribution by examining parenting management in pesantren with strong social functions, a topic that remains underexplored compared to curriculum or teaching methods. The uniqueness of Anharul Ulum Islamic Boarding School in Blitar Regency—housing orphans and students from low-income families, while positioning the kyai as a central figure in addressing social issues—offers a compelling context for developing a new model of integrated parenting management. Accordingly, this study pursues three objectives: (1) to analyze the planning and organization of an integrated parenting model in Anharul Ulum Islamic Boarding School, (2) to identify the roles and synergy among stakeholders including kyai, teachers, parents, and the community, and (3) to formulate a value-based parenting management model that can be adopted by other Islamic boarding schools. These objectives are guided by the following research questions: How is the planning and organization of integrated parenting implemented in Anharul Ulum? How do stakeholders collaborate to support students’ character development? And how can a value-based parenting management model be designed to strengthen moral education in other pesantren?
The novelty and academic contribution of this research lies in offering an integrative parenting management framework that involves kyai, ustadz, parents, and the community. This model not only strengthens the moral and religious values of students but also addresses their socio-economic vulnerabilities. By integrating parenting functions within the pesantren context, identifying stakeholder synergies, and producing a practical model adaptable to other institutions, this study enriches the development of Islamic education management science through a value-based and collaborative approach. Beyond its local relevance, the proposed model has the potential to inform national character education policies and broaden international discourse on value-based education and school leadership in religious contexts, positioning pesantren as an essential part of the global conversation.
METHODS 
This study employed a naturalistic qualitative approach with a field study design to explore student care management in character formation at Anharul Ulum Islamic Boarding School, Kademangan, Blitar Regency. The pesantren, located in South Blitar in a mountainous area far from the regency’s capital, is led by three kyai, one of whom is relatively young yet possesses remarkable charisma. The research site was chosen purposively because the pesantren has a strong social character, accommodating a majority of students who are orphans, economically disadvantaged, or abandoned children, making it a highly relevant context for examining integrative parenting management. The details are presented in Table 1 below.
	Struktur
	total
	Characteristics

	Pengasuh 
	Total: 3 kyai
	Three kyai with different character backgrounds, charismatic and visionary.

	Ustad 
	50 Ustad / Ustadah
	Consisting of male and female teachers (ustadz/ustadzah) within the scope of the madrasah, the boarding school, and formal schools.

	Santri
	800 Santri (students)
	With diverse student backgrounds—low-achieving, high-achieving, and financially capable—the average length of formal education is six years (three years at junior high school and three years at senior high school). For students who memorize the Qur’an, the duration ranges from three to six years.

	Topography of the Boarding School and Student Guardians
	
	Located in South Blitar, far from the regency’s capital, the pesantren is surrounded by limestone mountains and an open green environment. Meanwhile, the guardians of the students come from heterogeneous backgrounds—farmers, traders, civil servants, and private employees—with the majority being from farming families.


Table 2. Characteristics of Research Informants
	Role
	Number
	Age Range
	Gender
	Length of Involvement
	Purposive Criteria

	Kyai
	1
	55–65
	Male
	>30 years
	Leader of the pesantren, main decision-maker

	Ustadz
	3
	30–45
	Male
	10–20 years
	Core educators, role models in religious practice

	Santri
	6
	15–20
	Male/Female
	5–15 years
	Actively engaged in character-building programs

	Guardian (Parents)
	4
	35–50
	Male/Female
	5–15 years
	Parents/guardians involved in parenting patterns

	Community Member
	3
	40–55
	Male/Female
	10–25 years
	Local figures supporting pesantren activities


The research subjects consisted of kyai, ustadz, santri, student guardians, and community members. A total of 15 informants were selected using purposive and snowball sampling techniques to ensure representation of key stakeholders involved in student care. Data were collected through in-depth interviews, participant observation, and documentation. Interviews were conducted using semi-structured guidelines, observations were recorded in detailed field notes, and documentation included institutional records and photographs. The data collection protocol in this study was carried out systematically through several complementary techniques. First, semi-structured interviews were employed as the primary instrument to explore the experiences and perspectives of the informants, guided by key questions such as: “How is surveillance practiced within the pesantren environment?” and “What roles do the Kyai, Ustadz, and Santri play in maintaining discipline?”. Each interview lasted approximately 60–90 minutes and was conducted in settings relevant to the informants’ context, such as the pesantren guest room, the home of a student’s guardian, or the main hall, thereby ensuring a conducive and natural atmosphere. Second, participant observation was undertaken to capture the dynamics of pesantren life directly, focusing on the interactions between santri and ustadz, disciplinary patterns, and routine activities such as learning, worship, and communal work. This observation was conducted over a two-week period across various daily contexts, providing a comprehensive depiction of social practices within the pesantren. Third, document analysis was performed on pesantren archives, activity records, curricula, and internal regulations that serve as institutional references. The combination of interviews, observations, and document analysis was designed to ensure data depth, strengthen the validity of findings, and provide a holistic understanding of surveillance practices and the roles of key actors in the pesantren environment.
Data analysis followed the Miles and Huberman interactive model, which consists of three stages: (1) data reduction through coding and categorization, (2) data display in the form of narratives and matrices, and (3) conclusion drawing and verification (Dian Hakim & Winarto, 2025, p.18). 
Data Analysis Process (Miles & Huberman), The data analysis process in this study followed the interactive model of Miles & Huberman, which emphasizes three interrelated stages: data reduction, data display, and conclusion drawing/verification. These stages were implemented iteratively and dynamically to ensure depth and credibility. In the stage of data reduction, the researchers repeatedly read interview transcripts, field notes, and documents to generate initial codes that reflected meanings emerging directly from the field. For example, when informants described collective involvement in maintaining student discipline, the code “collective surveillance (CS)” was assigned. Other codes such as “teacher surveillance of students (TSS)” and “guardian surveillance of children (GSC)” were then grouped into broader categories, such as “social surveillance (SS)”. This categorization was conducted by comparing similarities in meaning across codes and linking them to the conceptual framework of the study. 
From these categories, the researchers proceeded to identify and verify major themes. For instance, from the category “social surveillance (SS)”, a central theme emerged: “tripartite synergy”, which reflects the integration of roles among Kyai, Ustadz, and Santri in maintaining pesantren discipline. Themes were identified based on frequency of occurrence, emphasis by informants, diversity of sources, and their relevance to the theoretical framework (such as POAC functions and Islamic character education).The stage of data display was carried out through narratives, matrices, and network diagrams, which revealed patterns of relationships among stakeholders and clarified the dynamics of pesantren management.
Finally, in the stage of conclusion drawing and verification, the researchers sought patterns, compared data across sources, and conducted negative case analysis to test the strength of interpretations. Verification was further ensured through triangulation of sources, methods, and theories, member checks with informants, and transparent audit trails. In addition, the researchers engaged in intensive team discussions and reflected on their positionality as academics and members of the Islamic education community, applying strategies such as bracketing and peer debriefing to minimize bias.
In this study, efforts to maintain data credibility were carried out through the systematic application of source and method triangulation as well as member checks. Triangulation was conducted by comparing information obtained from various data collection techniques, namely interviews, observations, and document analysis. The interviews involved diverse informants who held different roles within the pesantren ecosystem—Kyai, Ustadz, the community of student guardians, and the santri—thereby enabling the researchers to capture rich and layered perspectives. The interview data were then confirmed with findings from field observations, such as the daily interactions between santri and ustadz or the patterns of guardian involvement in parenting activities, and further reinforced with official pesantren documents, including regulations and activity records. 
Through these systematic and reflective steps, the analysis produced themes that were not only relevant and theoretically grounded but also scientifically accountable, transparent, and replicable. The iterative process of coding, categorization, and theme identification was strengthened by continuous verification across sources and methods, ensuring that the findings were firmly anchored in the empirical data while aligned with the conceptual framework of the study.
At the same time, the researchers engaged in critical reflection on their positionality as both academics and members of the Islamic education community, recognizing that such dual roles could potentially influence perspectives on the data. To manage bias, bracketing was applied through reflective note-taking, peer debriefing, and member checks with informants, thereby ensuring that interpretations remained objective and transparent. Furthermore, the methodological limitations of the naturalistic qualitative approach were acknowledged, including the limited generalizability of findings due to the focus on a single pesantren with a specific social character, as well as the potential subjectivity in coding and categorization. Nevertheless, triangulation of sources, methods, and theories, together with the use of qualitative analysis software (NVivo), helped to minimize bias and enhance the credibility of the research findings.
FINDINGS AND DISCUSSION
 2.1 Management of student care in shaping the character of students.
Parenting patterns in efforts to shape children's character in an Islamic educational institution including in an Islamic boarding school will not be achieved optimally if not accompanied by planning, organizing, implementing, monitoring and evaluating continuously and sustainably by the institution itself. However, an institution is not the only one that can influence the development of the character of students, but parents (family) and the community in this case have a significant influence in their role in influencing the creation of student character. However, as a structured institution, of course in efforts to shape the character of students, it must be organized and managed as well as done by the Anharul Ulum Kademangan Islamic Boarding School, Blitar Regency, which the researcher saw.
Aspects of Parenting Planning in Shaping the Character of Santri  
According to Husaini Usman (2009:65-66), planning is a set of predetermined activities to be carried out within a specific period to achieve established goals. Based on this definition, planning in the context of Santri Parenting Management for character formation is a series of predetermined designs to be implemented within a certain period to achieve agreed-upon targets.  Regarding this planning activity, a detailed explanation will be provided about several aspects related to parenting planning to shape the character of Santri. Supporting Factors for the Success and Character Formation of Santri in Islamic Boarding Schools. Research conducted at pondok pesantren Anharul Ulum Kademangan, Blitar regency  has identified several supporting factors that contribute to the success and character formation of santri, as follows:  
a. Designing a conducive, comfortable, and safe environment within the Islamic boarding school.  
b. Building synergistic cooperation between the boarding school community, parents, and society (stakeholders).  
c. Ustadz and Ustadzah serving as role models  in providing exemplary behavior for the santri.  
d. Providing  ample opportunities for santri to develop their talents and interests through various intra-curricular and extracurricular activities, as well as moral development programs in the boarding school.  
e. Giving recognition and appreciation for all forms of positive creativity  exhibited by santri.  
f. Implementing educational punishments, such as reading the Qur'an, reciting Imrithi poetry, or cleaning the boarding school facilities.  
g. Encouraging the habit of performing obligatory and sunnah prayers in congregation.  
h. Promoting a love for reading the Qur'an after every prayer.  
i. Establishing harmonious and balanced relationships between the pesantren community and the santri.  
j. Ensuring adequate facilities  to meet the daily needs of santri.  
k.Organizing annual visits to the homes of respected scholars (masyayikh), teachers (asatidz), or mentors.  
[Supporting Factors for the Success and Character Formation of Santri]
                                      / | | | | | | | | | | \
                                     /  | | | | | | | | | |  \
                                    /   | | | | | | | | | |   \
                                   /    | | | | | | | | | |    \
                                  /     | | | | | | | | | |     \

(a) Conducive environment, (b) Synergistic cooperation, (c) Ustadz/Ustadzah role models, (d) Opportunities for talents/interests, (e) Recognition & appreciation, (f) Educational punishments, (g) Congregational prayers, (h) Love for Qur’an reading, (i) Harmonious relationships, (j) Adequate facilities, (k) Annual visits to scholars/teachers/mentors
Matrix: Relationship between Character Values and Parenting Strategies. Table 3
	Character Values
	Supporting Parenting Strategies

	Discipline
	Congregational prayers, educational punishments, structured daily schedule

	Responsibility
	Ro’an (cleaning activities), duty rosters, recognition of contributions

	Independence
	Talent and interest development, extracurricular activities

	Religiosity
	Love for the Qur’an, visits to scholars (masyayikh), habituation of daily worship (ibadah yaumiyah)

	social and Empathy
	Harmonious interactions, cooperation with the community



The matrix or table above shows the relationship between character values and parenting strategies that support them. Character Values: traits or qualities that parents want to instill in children, such as discipline, responsibility, independence, religiosity, as well as social values and empathy. Parenting Strategies: concrete methods or practices carried out by parents to nurture those values, for example congregational prayers, duty rosters, extracurricular activities, daily worship routines, or cooperation with the community.
Thus, this matrix functions as a relational map: each character value is paired with specific parenting strategies that help children internalize the value. For instance, discipline is achieved through a structured daily schedule and congregational prayers, while responsibility is developed through cleaning activities (ro’an) and recognition of contributions. Detailed description of each character is as below:
Discipline: Discipline is nurtured through practices such as congregational prayers, educational punishments, and a structured daily schedule. These strategies help children internalize the importance of order, consistency, and accountability. Congregational prayers instill a sense of punctuality and collective responsibility, while educational punishments teach children to recognize the consequences of their actions in a constructive way. A structured daily schedule reinforces time management and self-control, shaping disciplined behavior in everyday life.
Responsibility: Responsibility is cultivated by engaging children in activities like ro’an (cleaning routines), duty rosters, and recognition of contributions. Through cleaning activities, children learn to care for their environment and understand that maintaining order is a shared duty. Duty rosters encourage consistency and reliability in fulfilling assigned tasks. Recognition of contributions motivates children to take ownership of their responsibilities, reinforcing the idea that responsible behavior benefits both the individual and the community.
Independence: Independence is achieved by supporting talent and interest development as well as participation in extracurricular activities. These strategies provide children with opportunities to explore their abilities, make decisions, and pursue personal goals. Extracurricular activities broaden their experiences beyond the classroom, fostering initiative and problem-solving skills. By encouraging autonomy in learning and self-expression, parents help children grow into confident individuals capable of managing their own lives.
Religiosity: Religiosity is strengthened through love for the Qur’an, visits to scholars (masyayikh), and habituation of daily worship (ibadah yaumiyah). These practices immerse children in spiritual values and traditions, nurturing a deep connection to faith. Developing affection for the Qur’an instills reverence for divine guidance, while visits to scholars provide role models who embody religious wisdom. Daily worship routines make spirituality a natural part of life, ensuring that religiosity becomes ingrained in both thought and action.
Social and Empathy: Social values and empathy are fostered through harmonious interactions and cooperation with the community. By engaging in positive social relationships, children learn to respect others, resolve conflicts peacefully, and build trust. Cooperation with the community teaches them the importance of collective effort and solidarity. These experiences cultivate empathy, enabling children to understand and respond to the needs of others, thereby strengthening their role as compassionate members of society.
2.2 Aspects of Organizing Parenting Systems in Shaping the Character of Santri  
Sutarto (1997:146-147) defines an organization as a group of people, a process of division of labor, and a system of cooperation or social system. Meanwhile, according to Griffin & Morhead (1997:147), an organization is a group of people working together to achieve organizational goals. Although management experts have different definitions of organization, the core idea remains the same: an organization is a process of cooperation between two or more individuals to achieve organizational goals, including those in educational organizations. 
Based on the theoretical framework above, Islamic boarding schools (pondok pesantren) implement an organizational structure that involves the boarding school community, parents (guardians), and society to support the formation of santri character. This collaborative effort is seen as a key component in shaping the character of the santri. Each component actively participates in meetings where future plans related to character formation are discussed. 
The caregivers (pengasuh) of the pesantren directly serve as coordinators in these activities. The agenda discussed in monthly or annual meetings, which have been mutually agreed upon, includes aligning perceptions, strategies, concepts, and approaches to overcoming challenges, among other topics, to ensure the collective success of character development initiatives.
The organizational structure is as follows:
[image: ]
In practice, the caregivers assign qualified and competent human resources in their respective fields. In addition to placing high-quality personnel, the caregivers also delegate tasks and authority to the board of asatidz (teachers) while maintaining supervision and guidance over them.
Aspects of Implementing Parenting Systems in Shaping the Character of Santri  
Implementation (Actuating), according to Suharsimi Arikunto (2009:11), refers to the process of guidance and direction carried out by leaders to provide explanations, instructions, and supervision to their subordinates before and during the execution of tasks. Based on this theoretical framework, research findings reveal that both Islamic boarding schools (pondok pesantren) also engage in mobilization and implementation efforts related to the character formation of santri, which include:
2.2.1 Designing a Conducive and ComfortableBoarding School Environment  
An educational institution's success in shaping students' character heavily depends on its management. If not managed properly, it may lead to failure. Therefore, establishing a well-organized, conducive, and comfortable environment is essential before implementing other initiatives.  This aligns with Veithzal Rivai (2009:621), who states that if a school (educational institution) provides a safe, orderly, and comfortable learning environment, then the teaching and learning process will be more enjoyable (enjoyable learning). Thus, creating such an environment in both Islamic boarding schools (pontren), and Islamic educational institutions in general, is a necessity. When the environment is well-structured, the process of character formation among santri will be much easier to achieve.Conversely, no matter how well-planned an education system is, if it is not supported by an adequate, comfortable, and safe environment,students may easily become bored, lose motivation, and ultimately fail to develop their character to its fullest potential.
2.2.2 Establishing Cooperation Between the Boarding School Community, Parents, and Society  
In addition to creating a conducive and comfortable environment as mentioned earlier, cooperation between educators, parents, and society  is equally important and essential. This principle has been effectively implemented at Pondok Pesantren Anharul Ulum Blitar. Through collaboration among these three key components, education aimed at shaping the character of santri and students in general  is more likely to succeed.  Beyond serving as a means to facilitate tasks, cooperation is also highly encouraged, as stated in the Qur’an (Surah Al-Ma’idah: 2), which reads:  
وَتَعَاوَنُوا عَلَى الْبِرِّ وَالتَّقْوَى
“And cooperate in righteousness and piety..."  (Qur’an, Surah Al-Ma’idah: 2)

2.2.3 Making the Exemplary Behavior of Educators in the Boarding School Toward Santri  
In relation to the parenting system aimed at shaping the character of santri at Pondok Pesantren Ibadurrahman and Mamba’ul Hisan, the role model behavior of various parties, including the boarding school community, parents, and society, is something that must be realized. This is based on the assumption that santri or students, in general, will  imitate what they see and experience in their environment. If the role model behavior of the educators and the community is positive, this will be the key to the success of santri character formation.  
On the contrary, if there is no good example set by the educators, such as the pengasuh (caretakers) and asatidz (teachers), then the outcome will likely be failure. For example, when we encourage our children to perform obligatory prayers in congregation, it is ironic if we do not participate ourselves in those prayers or other activities. This is also in line with the example set by Prophet Muhammad (PBUH), as mentioned in Al-Qur'an, Surah Al-Ahzab: 21, which states:  

"Indeed, there has certainly been for you in the Messenger of Allah an excellent example..." (Qur'an, Surah Al-Ahzab: 21)

As educators, it is not enough to simply equip santri with theories and a curriculum; it also involves how educators can become role models and examples for their students. When students (santri) love and respect their teachers, everything that the educator says and does will be followed by the students (Ratna, 2009:157). Therefore, in shaping the character of our students, good role modeling is the key to success, as demonstrated in the two pondok pesantren mentioned above. 

2.2.4 Providing Opportunities for Students Through Various Acts of Kindness via Boarding School Programs. 
 In relation to the parenting system for shaping the character of santri and simultaneously fostering mature thinking in their actions, providing opportunities for students (santri) to engage in acts of kindness is highly encouraged. This parenting style is what Baumrind (1967) refers to as the democratic parenting style, which prioritizes the child's well-being in doing good, while not hesitating to guide and control them when necessary.  This approach is also a foundation for achieving the perfect character formation of santri in the research locations studied by the author. By giving students opportunities to engage in various acts of kindness, they will gain valuable personal experiences. For example, in managing the canteen, both at Pondok Pesantren Anharul Ulum Kademangan ,  By giving santri the opportunity to participate in managing activities such as the canteen, it becomes a very valuable experience for them in the future when they engage with society. Similarly, other activities that can be handled by our students, as long as they are not against religious teachings, are also beneficial. This approach is exemplified by Abu Talib  when he cared for the young Muhammad (PBUH), giving him the opportunity to engage in the noble task of shepherding sheep. The lessons learned from this experience had a positive impact on him when he became the Prophet, leading his people. From this, values such as responsibility, patience, honesty,compassion, and others emerge.
2.2.5 Appreciating Santri’s Creativity  
Appreciating creativity is very important for our students. If we do not pay attention to it and fail to give them recognition, they will become disappointed, lazy, hopeless, and this can eventually lead to serious consequences. We must avoid such outcomes for our students. The forms of appreciation vary. Based on the research findings from both pondok pesantren mentioned above, appreciation can come in the form of words, tangible items, or actions.  
For example, words of praise such as, "Wow, that’s amazing…", "Great job!", "Congratulations!", "I’m so proud of you today…" and so on. It could also be in the form of tangible rewards, such as giving pocket money to save, new clothes, school supplies (such as Quran-reading tools), and more. Additionally, it could be actions, such as allowing a high-achieving student the opportunity to perform on stage.  
This is the approach educators should take to shape and guide the character development of their students, especially the santri, whether at Pondok Pesantren Anharul Ulum Kademangan  Blitar. The key is to understand the psychology of our students. We must never fail to appreciate what they do, even if their efforts are not yet perfect. For instance, if they draw a house that looks like a tangled thread, let it be, and still say, "Wow, that's good! Try again…" and continue encouraging them.
2.2.6 Providing Educative Punishments  
To motivate students not to repeat mistakes or violations, giving punishment is allowed, but it must be educational in nature. For instance, when a student (santri) does not perform prayers in congregation, they may be asked to sweep the floor or memorize short surahs from the Qur’an, which will ultimately benefit them. The core idea is that the punishment should not cause harm and should have an educational value. The severity of the punishment depends on the gravity of the mistake. For example, a child who steals money from a peer would receive a different punishment than one who simply misses congregational prayer. The implementation of these educative punishments aims to instill values such as responsibility, discipline, honesty, love for truth, and others. This is the guiding principle What the author found from the two pondok pesantren above in terms of shaping the character of santri.
2.2.7 Instilling the Habit of Performing Congregational Fardhu Prayers  
Instilling the habit of performing fardhu prayers in congregation is not only about seeking the reward, which is twenty-seven times greater than praying alone, but it also carries values that are very important for our students. These include values such as love for Allah SWT and His Messenger, taqwa (piety), patience, togetherness, cleanliness,purity of heart, responsibility, love for excellence, and others. These values are some of the basic character traits of children, as developed by Megawangi (Arismantoro, 2008:28) through the Indonesian Heritage Foundation (IHF), which is based on nine core character traits that serve as the goals of character education. These nine core traits are:  Love for Allah and the universe along with its contents, Responsibility, discipline, and independence, Honesty,  Respect and politeness, Compassion, care, and cooperation, Self-confidence, creativity, hard work, and perseverance, Justice and leadership, Kindness and humility, Tolerance, love for peace, and unity
2.2.8  Instilling the Habit of Reading the Qur’an 
In relation to the formation of the character of students (santri), reading the Qur’an is not just about gaining rewards from Allah SWT for those who recite it, but more than that, it carries valuable character traits that we should instill in our students. These include the value of excellence, as stated in the hadith of the Prophet (PBUH): "Khairukum man ta’alamal Qur’an wa ‘alamahu." (The best among you are those who learn the Qur'an and teach it). Additionally, there is the value of nobility for those who read it, as they are among the group that Allah SWT’s paradise longs for. There are also many other character values that can be found in reading the Qur'an. If we can properly access and implement these values, it is highly likely that our students will become a Qur'anic generation that continuously earns Allah SWT’s pleasure. This is what has been implemented at Pondok Pesantren Anharul Ulum Kademangan.
CONCLUSION 
Community Community Based on the research objective, this study concludes that the management of santri parenting at Pondok Pesantren Anharul Ulum has successfully formulated comprehensive strategies for character formation through careful planning and organizing, while its most original contribution lies in the integrated parenting model of Pesantren–Family–Community. This model functions not only as a framework for character education but also as a socio-economic support system for vulnerable students, thereby enriching the theory of Islamic education management by positioning parenting and social networks as core components. The practical implications are significant: pesantren managers can establish tripartite periodic forums to strengthen collaboration, policymakers may integrate this model into national character education policies, and communities can develop engagement schemes to embed value-based education in daily life. At the same time, the study critically acknowledges its limitations, particularly the single-site focus that restricts generalization and the potential subjectivity inherent in qualitative coding. Future research should therefore include comparative studies with urban boarding schools, longitudinal investigations to assess long-term impacts on graduate character, and the development of quantitative instruments to measure the effectiveness of tripartite synergies. Through these directions, the integrated parenting model can be further validated and expanded as a scientifically accountable contribution to educational management.
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